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Abstract  
This paper examined the various forms of disruptions of societal peace which 
students have experienced. It also investigated their attitude to such 
disruptions. Two research questions and three hypotheses guided the study, 
8,678 SS3 students made up the population of the study. A total of 355 
subjects responded to the researchers-structured validated questionnaire 
tagged “Students Attitude Towards Disruptions of Societal Peace 
Questionnaire (SATDSPQ)” designed for the study. Frequency counts, 
percentages and t-tests were used in analyzing the data. The findings revealed 
that students’ riots (86.2%) and street fights (85.9%) were the most common 
forms of disruptions the subjects were familiar with, while 48.73% and 
45.63% of the subjects had indifferent and positive attitude to disruptions of 
societal peace respectively. Further analyses showed that there was no 
significant gender difference in students’ attitude to disruptions (t= 1.82). 
However, significant differences were observed in the attitude of boarders and 
day students (t= 3.46) as well as between the attitude of private and public 
school students (t= 8.91). Based on these findings, it is recommended that 
students would have to be motivated both intrinsically and extrinsically to be 
able to develop interest in learning and be focused. Counsellors should point 



 
 

2 
 

out to students the importance of co-habiting in peace, and guide them on how 
to resolve conflicts amicably instead of resorting to violence. 

 
 
 Peace is expensive to build and maintain. Conflict, aggression and war are 
easier to achieve, but they lead to destruction. The peace promoter sees peace as a 
paramount ingredient that should start from the family and run through the community, 
local government, state, nation and the globe (Denga and Ekoja, 2008).  
 
 Peace is a fundamental precondition for human development. The society 
needs to put in place concepts and policies which would ensure durable peace and 
security so that human development can be pursued, unhindered by violence and the 
threats of violence. However, this has not been the case, since some new and old 
inherited challenges still face man across the globe. Human society has always been 
involved in conflicts, violence and war, even though war is generally recognized as an 
exclusive undertaking of the military. The last two decades have made the human race 
highly vulnerable to wars and conflicts. John (2011) notes that equally disturbing but 
more debilitating, is the expansion of violence within the society for political ends and 
other reasons, with or without external linkages. Nations all over the world America, 
Israel, Palestine, Iraq, Iran and more recently Britain, Sri Lanka, Malaysia, Somali, 
Tunisia, Libya, Egypt and Syria have all witnessed disruptions to peace at various 
times. John (2011) observes that much of these upheaval that are fuelled by religious 
ideologies and supported by great powers politics comes on the heels of a four-decade 
old, asymmetric war through irregular fighting and terrorism. In Africa, some people 
from the Congo, Liberia, Ivory Coast, Sudan, Gambia and Togo have been forced to 
move out of their war-torn abodes to other countries in search of peace. 
 
 In recent times, social conflicts have been on the increase in both rural and 
urban centres. In Nigeria specifically, it is common place to read about contemporary 
conflicts which are the products of ancient ethnic hatred, tribal rivalries, religious 
intolerance or the exhibition of latent nationalistic aspirations. Violent conflicts are 
sometimes multi-layered and multi-dimensional in nature. Understanding the 
complexity of conflicts is crucial, not only for charting appropriate course from 
violence to peace, but also for the minimization of potentially harmful impacts of aid 
intervention i.e. aid intervention also carries with some problems which may be 
pecuniary or otherwise. Even when troops are sent to quell a riot and ensure peace, law 
abiding citizens are sometimes killed in the process. According to Daniel (2010), 
violent conflicts are indication of a breakdown in communication, societal relationships 
involving familiar human traits, such as greed, grievance and opportunism. 
 
 Joseph and Elvis (2012) argue that conflicts are necessary for a society to 
experience positive changes and that what really makes a society an ideal one is the 
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extent to which that society is able to accommodate divergent views. Abraham (2012) 
notes that conflicts are inevitable in human life and from the beginning, man had 
continued to struggle to improve his situation thereby seeking changes from his status 
to higher ones. Such struggles for better conditions have been noted to revolve around 
social, psychological or value-based needs. 
 
 Conflicts can take different forms. For instance, it can take place within the 
individual; it can also take place between groups of individuals or nations. Udom 
(2013) posits that conflicts are caused when one party perceives that the other has 
negatively affected or is about to negatively affect something that he or she cares about, 
or that conflicts emanate from situations in which one party’s words or actions threaten 
the goals, interests or values of another party. 
 
 Violent conflicts have become a regular phenomenon in Nigerian social 
systems since independence. They emanate from different aspects of life involving 
aggressive competition for land (otherwise called boundary clash), domestic violence, 
resource control, political violence, students’ uprising and a host of others. According 
to Brown (2013), cultural intolerance, intense dislike, and stereotyping of “different” 
groups within society can be contributory factors to violent behaviours among 
community members. Edem (2012), notes that there is hardly a year in Nigeria when 
violence and conflicts would not erupt. Regarding major violent conflicts in Nigeria, 
for instance, one cannot but note the 2008 Bakassi Peninsula violence in Akwa 
Ibom/Cross River State, the 1992 Yakurr-Ugep-Idom ethno-demographic conflict, the 
TIV-Jakun communal conflict in Taraba State, the intra-ethnic conflicts among the 
Yoruba of Igbo-Ora, the Ife-Modakeke conflicts, the conflicts between the pastoralists 
and the agriculturalists in North-Eastern Nigeria, the Zango-Kataf crisis, the Magu-
Bokkos conflicts on the Jos Plateau, and the ethno-religious conflicts in Kano, the 
glaring cases in the middle East and Kenya, those of the militants in Nigeria’s Niger 
Delta, the Boko Haram conflict in Borno state in particular and other Northern States in 
Nigeria in general. 
 
 There are numerous other disruptions like the Sharia riots in Northern part of 
Nigeria, the keke riders conflicts in Uyo, Akwa Ibom State, the Sagamu Hausa-Remo 
crisis, the Ijaw and Ondo violent clashes in the riverrine areas of Ondo State and the 
Ijaws-Urhobo Itshekiri conflicts in Delta State. All these areas have been violence-
ridden parts in Nigeria at one time or the other with their inhabitants still lamenting 
their losses today.  
 

The clash between the Olabisi Onabanjo University students and the host 
community of Ago-Iwoye in June, 2005 resulted in loss of lives, and properties worth 
millions of Naira. Also, the 2010 students disruptions in the University of Calabar, the 
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Bauchi post-election riots in April 2011 (in which eleven National Youth Service Corps 
members were killed) and the recent disruptions in the University of Uyo by students 
are among the various riots/conflicts experienced in Nigeria of recent. However, all 
these conflicts have their devastating effects on life.  

 
 One of the main features of such violent conflicts is disruption to societal 
peace. Daniel (2010) further observes that the set of people who turn out to be 
aggressive and violent are usually the poverty-stricken groups. According to him 
(Daniel), central to the contemporary discourse is the awareness that poverty 
undoubtedly, represents a significant grievance around which violent conflicts are 
formented. Inequitable access to resources and services, and poor economic opportunity 
can be powerful generators of discontent leading to civil unrest and armed conflicts. 
Also, poverty can increase vulnerability when there is conflict since the weakest and 
most marginalized members of the society can have less resilience to crisis-laden 
shocks. Violent conflicts, in turn, also generate specific forms of poverty through 
destruction of livelihood, property and services. In the history of violent clashes in 
Nigeria, youths sometimes spear-head violent incidents. Various violent and bloody 
clashes between various cult groups have sometimes been witnessed. Youths, also, 
sometimes hijack and use such crisis-ridden opportunities to loot, kidnap, rape and rob 
people of their belongings within the environment thereby adding to the state of 
devastation and the suffering of innocent citizens. 
 
 The break-down of or disruptions of societal peace arising from violent 
conflicts have negative consequences on the society politically, economically, socially 
and educationally. The devastating effect of disruption on the educational system of 
any society cannot be over-emphasized. Periods of conflicts are noted to be devoid of 
effective teaching and learning activities as schools in such environments are unlikely 
to open for normal lessons, just as economic activities are paralysed for some days or 
weeks. Sometimes, there is the indefinite suspension of academic activities in schools. 
However, affected students, especially at the secondary school level may differ in their 
disposition to such disruptions. While there are some students who could view the 
situation as very disturbing to the normal flow of day-to-day activities and who would 
therefore wish that an end be put to the impasse, some may view the period as highly 
entertaining. 
 
 Usually, such periods could give students plenty of leisure time to engage in 
activities like wandering and roaming about the streets, playing football even on the 
streets, and making endless unnecessary visits to friends. To the unserious group of 
students, this period is a welcome one as it ushers in some breakdown of discipline 
associated with such a shaky milieu, which of course, allows them to engage in the 
viewing of television, and video unlimitedly. Students who enjoy this period of 
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breakdown of law and societal order by engaging in what they consider pleasurable, 
would find it difficult to settle down in time and concentrate on learning activities when 
eventually schools re-open. This is a great indication of lack of focus and desirable 
orientation, an unwholesome development for youths who are the leaders of tomorrow. 
Ideally, even at this secondary school stage of their educational pursuits, some 
appreciation of and reflection about the importance of peace to human life is expected 
to be an indication of their future realization of the contribution of peace to progress, 
happiness and prosperity.  
 
Objective of the Study 
 The objective of this study, therefore, is to find out empirically, the various 
forms of disruptions to societal peace which students have heard of, or experienced and 
also generate some empirical data on the attitude of the students to such disruptions.  
 
Significance of the Study 

The findings of this study would provide some insight for the counselling needs 
of some youths regarding their acquisition of the right focus and orientation, and their 
appreciation of the need for peace and peaceful co-existence. This, in a way, spells out 
the researchers contribution towards the achievement of the much desired global 
peaceful co-habitation for the human race. 
 
Research Questions 
The following research questions were raised to guide the study: 
1. What types of disruptions of societal peace have the students experienced? 
2. What is the general attitude of students towards such disruptions of societal peace? 
 
Hypotheses 
 The following hypotheses were also tested at .05 level of significance: 
1. There is no significant difference between the attitude of male and female students’ 

towards disruptions of societal peace. 
2. There is no significant difference between the attitude of boarders and day students 

towards disruptions of societal peace. 
3. There is no significant difference between the attitude of private and public 

secondary school students towards disruptions of societal peace. 
 
Methodology  
Research Design 
 The study adopted a descriptive survey research design. Two research 
questions and three hypotheses guided the study, 8,678 SS3 students made up the 
population of the study. A total of 360 students were randomly selected for the study. 
They were SS3 students selected from six secondary schools in Uyo Local Government 
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Area of Akwa Ibom State, Nigeria. Sixty students were selected from each of the six 
schools comprising private and public, mixed and single-sex schools. 
 
Instrumentation 
 A structured questionnaire tagged “Students’ Attitude Towards Disruptions of 
Societal Peace Questionnaire (SATDSPQ)” was developed and used by the researchers. 
The instrument was divided into three sections. The first section was designed to obtain 
respondents biographical data. The second section was directed at measuring types of 
disruptions that student have experienced in their area, while the third section was 
designed to gather information on their attitude to such disruptions. The third section 
was designed using a four-point Likert-type scale with Strongly Agree (SA), Agree (A), 
Disagree (D) and Strongly Disagree (SD) as the response options. The questionnaire 
contained twenty items which the subjects were expected to respond to.  
 
 The instrument was duly validated using the face and content validation 
methods by three lecturers in the Department of Educational Foundations, Guidance 
and Counselling in the University of Calabar. It was pilot tested to determine its 
reliability using the Pearson Product Moment Correlation Analysis. This stood at 0.73 
which was considered appropriate and satisfactory for the study.  
 
Data Collection and Scoring Procedure  
 The validated questionnaire copies were administered in the selected schools 
by the researchers with the assistance of teachers in the host schools. Data collection 
was accomplished in three weeks. The questionnaires were collected and thereafter 
scored. Five copies of the questionnaires were removed because the items in them were 
not properly responded to. This brought the total copies of questionnaires used to 355. 
The scoring was done by assigning 4, 3, 2, 1, numerical values to the SA, A, D and SD 
options respectively for negative statements indicating the bad effects of disruptions 
while the scoring was reversed for positive statements indicating the pseudo-benefits of 
disruptions of societal peace. The real limit of number was used in determining the 
boundary for categorizing the attitude of students towards disruption of societal peace. 
Students who scored 70 to 100 were considered as having negative attitude towards 
disruption of societal peace. Those who scored between 50 and 69 were considered as 
being indifferent while those who scored between 20 and 49 were considered as having 
positive attitude towards disruption of societal peace.  
 
Method of Data Analysis  
 The questionnaires were analyzed using frequency counts and percentages for 
Section B of the instrument, while Section C was analyzed using t-tests. 
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Results  
 The results of the research questions and hypotheses are presented below: 
 
Research Question 1 
 What types of disruptions of societal peace have the students experienced? 
 
Table 1: Types of Disruption Experienced by Students 
 

S/N Types of Disruption Yes No 

Frequency % Frequenc
y 

% 

1 Religious conflicts 211 59.4 144 40.6 
2 Political conflicts 263 74.1 92 25.9 
3 Family disharmony 242 68.2 113 31.8 
4 Frequent industrial strikes 256 72.1 99 27.9 
5 Community violence 255 71.8 100 28.2 
6 Students unrest/riots 306 86.2 49 13.8 
7 Professional (Association) 

riots 
214 60.3 141 39.7 

8 Marital conflicts 217 61.1 138 38.9 
9 Street fights 305 85.9 50 14.1 
10 Incidental riots  259 73.0 96 27.0 

 
 Data in Table 1 shows that students’ unrest and street fights were the most 
common forms of disruption of societal peace with 86.2% and 85.9% respectively. The 
next common forms of disruption were political conflicts and incidental riots with 
74.1% and 73.0% respectively. The least common type of disruption was religious 
conflicts with 59.4%. 
 
Research Question 2 
 What is the attitude of students towards disruption of societal peace? 
 
Table 2: Attitude of Students to Disruptions of Societal Peace 
 

Attitude Score  Frequency Percentage 
Negative  70 – 100  20 5.64 
Indifferent  50 – 69 173 48.73 
Positive  20 – 49 162 45.63 
Total  355 100.0 
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 Table 2 shows that only 20 (5.64%) respondents had negative attitude, while 
173 (48.73%) respondents were indifferent. One hundred and sixty-two (45.63%) had 
positive attitude. This implies that those who liked periods of disruption exceeded those 
who did not like it. 
 
Hypothesis 1 
 There is no significant difference between the attitude of male and female 
students’ towards disruptions of societal peace. 
 
Table 3: Test of Difference in Mean Score of Male and Female Students’ Attitude 
to Disruptions of Societal Peace  
 
Sex N X SD Df t-cal t-cri P 

Male 136 57.13 8.37  

353 

 

1.82 

 

1.96 

 

>.05 
Female  219 55.54 7.74 

 
 Data in Table 3 shows that there was no significant difference in the mean 
score of male and female students’ attitude towards disruptions of societal peace, since 
the observed ‘t’ was 1.82 which is less than the t-critical of 1.96. This implies that both 
male and female respondents had same pattern of attitude to disruptions of societal 
peace. 
 
Hypothesis 2 
 There is no significant difference between the attitude of boarders and day 
students towards disruptions of societal peace. 

Table 4: Test of Differences in the Attitude of Boarders and Day Students 
towards Disruptions of Societal Peace 
 
Studentship N X SD df t-cal t-cri P 
Day students 275 55.36 7.54  

353 
 
3.46 

 
1.96 

 
>.05 

Boarders  80 58.84 9.09 
 
 Data in Table 4 indicates a significant difference between the mean score of the 
subjects who were day students and the mean score of those who were boarders. The 
observed‘t’ of 3.46 was greater than the‘t’ critical of 1.96. This implies that students 
who were boarders had negative attitude to disruption of societal peace than day 
students.  
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Hypothesis 3 
 There is no significant difference in the attitude of private and public school 
students towards disruptions of societal peace. 
 
Table 5: Test of Difference in the Attitude of Private and Public School 
Students towards Disruptions of Societal Peace  

School Type N X SD df t-cal t-cri P 
Private school 105 61.45 7.84  

353 
 
8.91 

 
1.96 

 
>.05 

Public school 250 53.92  
 
 Data in Table 5 shows a significant difference between private school students 
and their counterparts in public schools. The calculated‘t’ value of 8.91 was greater 
than the critical‘t’ value of 1.96. The implication is that private school students did not 
like disruptions of peace when compared with public school students.  
 
Discussion of Findings  
 The first research question identifies the types of disruptions of societal peace 
which students have experienced in their locality. The result in table 1 shows that 
students’ riot was the most common amongst the types of disruptions that abound in the 
students’ community; closely followed by street fights, political upheavals, incidental 
riots, industrial strikes and family conflicts. The reasons for these findings are not 
farfetched. The local government in which this study was conducted houses a Federal 
University where some violent clashes had been experienced. 
 
 The next objective of the study was to determine the attitudinal disposition of 
students towards periods of disruption of societal peace. The findings, however, shows 
that 20 respondents, (representing 5.64%) had negative attitude to periods of disruption. 
One hundred and seventy-three (48.73%) were indifferent, while 162 (representing 
45.63%) had positive attitude to disruptions. It therefore means that only few students 
wanted to settle down and engage in serious studies and such students would consider 
periods of disruptions as highly distracting and debilitating. That many of the 
respondents favoured or were indifferent to disruptions that sometimes keep them out 
of school for days, shows that students generally have low level of academic 
achievement motivation, which refers to the capacity of an individual to derive 
satisfaction in the accomplishment of academic tasks. To address this problem, Ekpo 
(2013), recommends that the school environment as well as teachers and other 
components of the environment should promote the development of high achievement 
motivation in students by making use of a variety of positive reinforcements.  
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 The present findings are also in line with the study of Ubong, Ekpenyong and 
Anwana (2011), which reveals a developmental decrease in overall academic intrinsic 
motivation and progressive decline in children’s commitment to their class work. 
Edward and Alphonsus (2012) also reveal decline in students’ enjoyment of academic 
activities, their pursuit of learning goals and their ratings of the usefulness and 
importance of school. To improve students’ motivation, however, teachers would have 
to employ basic intrinsic motivation strategies that would lead to better performance of 
students. Such strategies include explaining why learning a particular content or skill is 
important, arousing and sustaining curiosity, providing a variety of activities and 
sensory stimulation, setting goals for learning, relating learning to students’ needs, and 
helping students develop workable plans of action. These intrinsic strategies can be 
complemented by extrinsic motivation because not all students would be appropriately 
motivated intrinsically (Joseph, 2012). For example, students can be praised or 
presented with token reinforcement to endorse good performance.  
 
 Results of Hypothesis 1 revealed no gender difference in the attitude of 
students towards disruptions of societal peace. The implication here is that just as the 
periods enable boys to wonder around playing games and engaging in gang activities, 
perhaps girls use the periods to visit friends, watch films and possibly, sometimes, get 
involved in sexual experimentation. The resultant effect of such waste of time on 
students’ academic performance is appaulling as many of them sometimes resort to 
examination malpractices. For some time now, the issue of examination malpractices 
has become one of the most serious social problems facing the education industry. 
According to Ibrahim and Mohammed (2012), students’ irregularity in class arising 
from desire for pleasure, laziness and peer influence make them to develop phobia for 
examination and they eventually end up in cheating as an escape route. Counsellors 
should make efforts at increasing students’ academic achievement by teaching them 
effective study techniques, encouraging them to engage in remedial academic sessions 
and guiding them to develop workable time-tables. 
 
 Regarding Hypothesis 2, a significant difference was observed in the attitude of 
day students and boarders towards disruptions to societal peace. The boarders were 
observed to have a higher mean which indicates a more negative attitude to disruptions 
than their counterparts. This is likely to be so since boarders are faced with less 
distraction and are less likely to witness or experience any form of violent clashes, 
except when they are on break. This finding is in line with that of Akpan (2012) who 
notes that students in boarding schools, apart from making life-friends also develop a 
variety of values and negative attitudes which they would not have been exposed to if 
they were day students. He (Akpan) further observes that the boarding school assists 
students to acquire knowledge and skills, develop the rules of hygiene, rules of 
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etiquette, hostel governance, the principles of co-habitation with other youths from 
different backgrounds (perseverance and tolerance). 
 
 The results of Hypothesis 3 indicated that students from private schools have 
more negative attitude to periods of disruptions of societal peace than public school 
students. The higher mean score obtained by the private school students was not 
surprising. Many of the private school students come from elitist parents who are 
expected to be more peace-loving, more law-abiding and who should show more 
appreciation for the importance of peace to societal development.  
 
Conclusion  
 The study concluded that violent conflicts within the society have serious 
consequences on students’ academic achievement. As evidenced in the study, the 
number of students who demonstrated negative attitude to disruptions of societal peace 
were insignificant compared to those who had positive attitude and would want such 
disruptions to be prolonged.  
 
 It therefore means that adequate counselling is needed more than ever before in 
order to re-orientate students in developing desirable behaviour towards learning 
generally. Schools play a major role in assisting students to build good academic self-
image necessary for achievement. Students therefore need some form of stimulus to 
activate, provide direction for, and encourage persistence in their study and learning 
efforts.  
 
Counselling Recommendations 
 On the basis of the findings and conclusion drawn, it is recommended that; 
1. teachers should present learning tasks in such a way that students will be aroused, 

energized and directed towards achieving success. This would help them develop 
interests in learning activities and they would not wish to be distracted by any 
societal problems. 
 

2. resolving conflicts involves effective resolution strategies essential for 
understanding each party’s goals and stand-point. There is the need to quickly find 
solution to conflicts whenever they arise by adopting effective processes of conflict 
resolution or not (Joseph, 2012). 
 

3. youths have to be empowered to imbibe peace through courses that could provide 
multi-disciplinary means of exploring the structural causes and manifestations of 
violence in self, society and the global community. They should also be taught to 
embrace more peaceful alternatives rather than violent resolutions of conflicts. This 
indeed would be more beneficial to humanity. 
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4. violence of any type must be stopped right from the family, through the school 

system up to tertiary education. Perpetrators should be taught and persuaded to seek 
peace and dialogue which promote progress and development. The issues of 
student unrest, unionism, land disputes and other forms of conflict can be counter 
productive (Denga and Ekoja, 2008). 
 

5. moreso, students should be made to understand that winning peace may call for 
sacrifice, humility, hit-or-miss effort and great diplomacy. Tolerance, 
accommodation, level-headedness, compromise, tactful negotiation and the fear of 
God will broker peace among men. 
 

6. youths should also be made to understand that he who promotes peace is certainly 
who is who in the new millennium. 
 

7. most importantly, a curricular offering on education for peace is long overdue at all 
the three levels of education.      
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